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Introduction 
Significant global shifts in educational systems necessitate the transformation of conventional 

curricula into outcome-based education (OBE) curricula at the tertiary level in Bangladesh. 

Furthermore, the twenty-first-century global environment demands professionals to possess 

expertise in adaptability, critical thinking, and independent decision-making (Milon, 2020; Longmore 

et al., 2018; Alam et al., 2021). Toufique (2014) identified a considerable skills disparity in the 
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Abstract: The landscape of higher education in Bangladesh has notably transitioned from a 

traditional teacher-centered model to a student-centered approach that emphasizes achieving 

specific outcomes. This study examines the significant effort to implement an Outcome-Based 

Education (OBE) curriculum at the tertiary level in Bangladesh. Using qualitative methods, the 

research explores the perspectives of four Bangladeshi teachers on the integration of OBE, 

particularly in light of the curriculum policies established by the Bangladesh Accreditation Council 

(BAC). Data were collected through semi-structured interviews and classroom observations, then 

categorized, coded, and analyzed for themes. The findings reveal that teachers have both positive 

and negative views on the adoption of OBE in their classrooms. Positive outcomes include 

enhanced ability to design and refine instructional materials and establish learning objectives that 

meet students' needs and goals. Teachers also noted that OBE principles facilitate active 

engagement in learning and teaching processes, adaptable to various classroom settings. To 

successfully shift from a teacher-centered to a student-centered approach, the study suggests that 

teachers need to focus on creating interactive classrooms, selecting relevant materials, setting 

clear learning objectives, fully understanding OBE concepts, and implementing these through pair 

and group activities. 
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 Bangladeshi job market, revealing that 62% of young workers lacked the necessary education to 

perform their jobs adequately. This finding underscores the ineffectiveness of the current curriculum, 

which is based on traditional objectives and methods. Conventional educational programs have a 

limited focus on occupations requiring soft skills, such as effective communication, interpersonal 

abilities, analytical thinking, and positive work attitudes (Yasmin et al., 2024; Alam et al., 2022b; Alam 

et al., 2018). In contrast, the OBE curriculum shifts the emphasis from "teaching" to "learning," "skills" 

to "thinking," "content" to "process," and "teacher instruction" to "student demonstration" (Spady, 

1994; Hassan, 2012). The term outcome-based education (OBE) has also been referred to as 

performance-based education, result-based education, transformation education, and competency-

based education (Harden, 2002; Gieseen-Hood, 1999). This educational approach is currently widely 

accepted and successful in 47 countries, including the USA, the UK, Australia, New Zealand, South 

Africa, Malaysia, and the Philippines (Tam, 2014; Midraj, 2018; Rao, 2015). The OBE approach has 

recently garnered significant interest in Bangladesh, particularly following the university self-

assessment program sponsored by the World Bank, which supported the UGC's HEQEP project aimed 

at enhancing institutional quality. The OBE curriculum prioritizes establishing an educational system 

that ensures all necessary resources are provided to students, enabling them to successfully attain the 

desired learning outcomes by the end of their educational journey (Spady, 1994). OBE learning is a 

highly effective approach that allows teachers to create a distinct classroom environment where 

students actively engage in classroom activities. This approach aligns with other contemporary 

educational strategies such as lifelong learning, student-centered learning, active learning, and 

discovery learning. It ensures that institutions achieve their predetermined goals and objectives by 

clearly defining all teaching and learning methods in the curriculum (Alam et al., 2022a; Alam et al., 

2024; Harden et al., 1999; Midraj, 2018; Milon, 2016; Milon et al., 2018b). The global trend in tertiary 

education has shifted from a traditional teacher-centered approach to a contemporary student-

centered paradigm (Alam et al., 2024; Tam, 2014; Milon & Ali, 2023; Rana et al., 2024). The advent of 

the Fourth Industrial Revolution has brought about significant transformations in the labor market, 

emphasizing the demand for modern job-specific soft skills in addition to a basic level of hard skills 

(Milon et al., 2023).  

 

Consequently, it is essential for graduates to possess the ability to adapt to technical and global 

challenges to enhance their employability. This global educational paradigm shift aligns with 

contemporary demands (Milon et al., 2018a). The worldwide transformation has significantly 

impacted the higher education system in Bangladesh (Banna et al., 2023). The Ministry of Education 

and the University Grant Commission (UGC) of Bangladesh have underscored the necessity of 

transforming and implementing the OBE curriculum to cultivate a skilled future workforce. This 

initiative is supported by the Bangladesh National Qualification Framework (BNQF) Part-B Higher 

Education Level 7-10, issued in 2021 under the Bangladesh Accreditation Council Act, 2017. Numerous 

universities in Bangladesh have prioritized the implementation of the OBE curriculum at the National 

Qualification Framework (NQF) level seventeen to comply with the standards established by the 

Bangladesh Accreditation Council (BAC). The BAC has identified four domains of learning outcomes: 

foundational skills, social skills, thinking skills, and personal skills, aiming to mitigate future 

employment-related skill gaps (BNQF 2021). 

 

Furthermore, the Bangladesh Accreditation Council has outlined ten internationally recognized 

standards to enhance the quality of academic institutions. One of these standards focuses on 
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 curriculum development, aiming to elucidate critical aspects of the framework to ensure the effective 

implementation of an OBE curriculum (BAC, 2019). Out of 138 institutions, 69 have established their 

own Institutional Quality Assurance Cell (IQAC) to conduct self-evaluation and implement the Post 

Self-Assessment Improvement Plan (BNQF, 2021). This indicates that 50% of universities have 

commenced the process of transforming and enhancing their OBE curriculum, a crucial benchmark for 

ensuring quality. However, the universities that do not participate in this initiative may hinder the 

nationwide advancement of the OBE curriculum's implementation. Before the process of institutional 

accreditation, assessing the challenges in implementing the OBE curriculum at the tertiary education 

level in Bangladesh was considered one of the most formidable topics. Furthermore, it has been noted 

that most prior research has focused on the concepts or difficulties associated with OBE, with only a 

limited number of studies investigating teachers' perspectives. This study identifies a deficiency in 

representing instructors' perspectives on the implementation of the OBE curriculum in tertiary 

education in Bangladesh. 

 

In recent decades, education has undergone significant changes due to the dynamic requirements for 

skills and the evolving methods of teaching, learning, and assessment across various disciplines (Milon 

et al., 2018a). These changes are readily observable in all forms of education, as students are 

increasingly required to engage in practical experiences that are directly relevant to the real world 

(Senaratne & Gunarathne, 2019; Milon et al., 2017). Moreover, adopting the OBE curriculum has a 

beneficial influence on the attitudes of both teachers and learners (Alimyar, 2020). Although there is 

a growing demand for the OBE curriculum from the UGC, the Ministry of Education, the Bangladesh 

Accreditation Council, and universities, its implementation is still in the early stages. Consequently, 

the current effort to adopt the OBE curriculum necessitates increased focus to ensure successful 

implementation in higher education. Implementing the OBE curriculum at the higher education level 

in Bangladesh has thus emerged as a significant concern. While numerous studies have been 

undertaken on the application of the OBE curriculum elsewhere, only a handful have been carried out 

in Bangladesh. The OBE curriculum in Bangladesh is a recent addition, prompted by the 

implementation of a new educational policy. Hence, it is imperative to examine the instructors' 

perspectives on the execution of the OBE curriculum in tertiary education in Bangladesh. 

 
This study is crucial given the scarcity of research on the application of the OBE curriculum in higher 

education in Bangladesh. Consequently, this work significantly enhances the current knowledge base 

in this field. This research can aid instructors in various disciplines in evaluating the efficacy of their 

teaching and assessment methods. Additionally, it will enable institutions to analyze the value of 

transitioning from a traditional instruction-focused strategy to a more learner-centered approach. 

Since its establishment in 2017, the Bangladesh Accreditation Council (BAC) has been working 

alongside the UGC and the Ministry of Education of Bangladesh to establish the Bangladesh National 

Qualification Framework (BNQF) 2021. This framework aims to create a cohesive education system in 

higher education throughout Bangladesh. During this period of change, the implementation of the 

OBE curriculum faces numerous challenges that policymakers have not yet addressed. The 

recommendations of this study will assist policymakers in formulating appropriate policies for the 

advancement of education in Bangladesh. Moreover, this study will benefit future employers by 

helping to reduce skill shortages in the sector by providing institutions with suitable guidance to 

promote high-quality education that aligns with industry standards.  
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 The objective of this study is to ascertain the perspectives of teachers regarding the effective 

execution of the OBE curriculum in higher education institutions in Bangladesh. It is important to note 

that 50% of universities in Bangladesh have not yet participated in the quality enhancement program 

through the IQAC, despite the BNQF already implementing a quality framework to improve and 

develop institutional accreditation. Given the scarcity of studies on teachers' opinions of applying the 

OBE curriculum, conducting a study on this topic has become an urgent and essential matter. This 

study aims to investigate the perspectives of Bangladeshi university educators on the execution of the 

OBE curriculum in tertiary education in Bangladesh. 

To achieve this objective, two research questions are considered: 

1. What are the perceptions of university teachers regarding the implementation of the OBE 

curriculum at the tertiary education level in Bangladesh? 

2. What are the suggestions for the implementation of OBE at the tertiary education level in 

Bangladesh? 

 

The subsequent segments of the research follow a structured chronological order. The "Literature 

Review" section encapsulates an in-depth exploration of existing scholarly works. Following this, the 

"Methodology of the Study" elucidates the comprehensive approach employed in conducting the 

research. Subsequently, the "Results and Discussion" section scrutinizes the findings and provides a 

detailed analysis. In the ensuing "Recommendations" section, actionable insights and suggestions are 

delineated. Finally, the "Conclusion" section encapsulates a concise summary and inference drawn 

from the study's outcomes. 

 

1. Literature Review 

2.1 Outcome-Based Education (OBE) 

The concept of Outcome-Based Education (OBE) has been extensively explored in academic literature. 

Spady (1988) defines OBE as an educational approach characterized by the deliberate creation and 

documentation of instructional materials, where the establishment of goals and outcomes is 

prioritized during curriculum development. In this perspective, the curriculum is tailored according to 

the desired outcomes envisioned by educators for their students upon completion of their studies. 

Gieseen-Hood (1999) further describes OBE as a pedagogical methodology that emphasizes both the 

content and process of student learning. Moreover, Midraj (2018) and Tam (2014) elucidate OBE as 

an educational framework where educators and students are well-versed in the educational standards 

and learning objectives that students are expected to achieve and practically demonstrate by the 

conclusion of their learning journey. This perspective highlights the importance of aligning teaching 

strategies with predefined educational outcomes. Gurukkal (2020) underscores the necessity of 

establishing appropriate learning objectives consistent with the curriculum content to ensure effective 

educational outcomes. 

Furthermore, Rao (2020) delves into the identification of attainable and measurable results aligned 

with the cognitive, emotional, and psychomotor aspects of Bloom's taxonomy. Malan (2000) presents 

a model of teaching and learning that integrates elements from previous approaches, such as mastery 

learning, competency-based learning, and active learning. This model advocates for a student-centric 

educational system that prioritizes individual learning needs and fosters stakeholder collaboration in 

curriculum design. Davis (2003) emphasizes the significance of defining desired objectives before 
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 designing the educational process, thereby highlighting the central tenet of OBE. Additionally, Mitra 

and Gupta (2020) assert that the primary goal of OBE is to equip students with the requisite skills and 

knowledge to thrive in the global job market. They argue that Optimal Business Education (OBE) can 

effectively address the evolving demands of the market by cultivating essential competencies in 

students. Moreover, Yusof et al. (2017) advocate for the OBE curriculum as the most suitable approach 

to address contemporary challenges in education. They posit that transitioning from traditional 

curriculum paradigms to Outcome-Based Education (OBE) is imperative for maintaining global 

competitiveness. In essence, OBE emerges as a comprehensive educational framework that prioritizes 

defined learning outcomes and fosters student success in a dynamic global landscape. 

2.2 Difference between OBE curriculum and Traditional curriculum 

Researchers contend that the Outcome-Based Education (OBE) model represents a modified 

instructional strategy that places learner integrity and positive motivation as paramount variables for 

educators (Sawant, 2016). Originating from Tyler's educational model, known as the 'Achievement of 

Desired Outcomes' in the early 1950s, the OBE approach has evolved through various stages of 

development, culminating in its widespread implementation across educational systems globally. This 

paradigm views education as a multifaceted process, encompassing educational goals, learning 

experiences, and progress evaluation. Bloom (1977) played a pivotal role in the initial stages of the 

OBE approach by developing a classification system for the learning domain, which incorporated 

educational goals. Lewy (1977) affirmed the relevance of Tyler's approach to both cognitive and 

affective outcomes. Further enhancements to Tyler's paradigm were made by Wheeler (1969), who 

introduced additional elements such as purposes, objectives, learning experiences, content, and 

assessment. 

A fundamental distinction between traditional and OBE curricula lies in their orientation. While 

traditional education predominantly focuses on the delivery of study materials, commonly referred to 

as an input, the OBE curriculum prioritizes the outcomes that learners will acquire (Sawant, 2016). An 

(2014) asserts that the implementation of OBE accommodates various educational paradigms and 

does not prescribe specific teaching or learning styles. Instead, it emphasizes the demonstration of 

students' abilities and knowledge acquired from specific skills and topics. Traditionally, education 

tends to prioritize the role of the teacher and is less adaptable, relying on predefined goals, standards, 

and instruction. Conversely, the OBE curriculum is highly flexible and aims to drive educational reform 

(An, 2014). Midraj (2018) and Spady (1993) further affirm this by highlighting the specific skills and 

abilities emphasized in the OBE curriculum that learners should demonstrate upon course completion. 

In contrast to a conventional curriculum focused on objectives, where emphasis is placed on the 

knowledge and skills acquired by students at the end of a course, the OBE curriculum places greater 

emphasis on what learners can demonstrate upon completion (Harden et al., 1999). This retrogressive 

approach, as characterized by Harden et al. (1999), prioritizes the identification of graduates' qualities 

over the methods used to cultivate them, thereby shaping a curriculum centered on measurable 

outcomes and learner proficiency. The institutional accreditation model has undergone a significant 

transition, shifting its emphasis from teachers to learners, thereby expecting students to actively 

participate in the educational process. According to the Outcome-Based Education (OBE) model, 

faculty members are tasked with facilitating the learning process rather than adopting the 

instructional role typical of traditional teaching approaches (Cuseo, 2015). Central to the design and 
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 organization of the OBE curriculum is the concept of constructive alignment, as proposed by Biggs 

(1996). This notion closely intertwines with the OBE framework, emphasizing the alignment of 

intended learning outcomes, teaching activities, and assessment methods. By ensuring that these 

components are in harmony, constructive alignment aims to enhance the effectiveness of teaching 

and learning within the OBE context. 

2.3 Structure, Design & Development of OBE Curriculum 

The design and implementation of educational programs should be guided by learning outcomes that 

align with the abilities expected of graduates, as advocated by institutional stakeholders (Spady, 

1994). Learning outcomes denote specific abilities or skills that a student demonstrates after 

completing a learning experience, representing changes resulting from their learning process. These 

outcomes must correspond to the requirements of all university stakeholders. Bloom (1977) 

categorized graduate qualities into three domains: cognitive, emotional, and psychomotor, which 

form the basis of learning outcomes. The process of designing an Outcome-Based Education (OBE) 

curriculum entails reorganizing curriculum structures, assessment methods, and reporting 

mechanisms in education (Tucker, 2004). Towers (1996) and Harden (2009) delineate key activities 

crucial for successful OBE implementation, including determining desired learning outcomes, 

assessing student progress based on demonstrated achievements, employing diverse teaching and 

evaluation strategies to cater to individual needs, and providing adequate support to help students 

reach their highest potential. Furthermore, Acharya (2003) highlights the importance of considering 

inquiries into the specific knowledge or skills intended for learners to acquire. This involves 

understanding the rationale behind the desired knowledge acquisition by professors, determining 

effective teaching methods, and establishing mechanisms for assessing student learning. Coherence 

within the OBE curriculum necessitates alignment between desired outcomes and methodologies 

employed for teaching, learning, and assessment. 

3. Methodology of the Study 

3.1 Research Design 

This study employs qualitative research methods to investigate the perspectives of Bangladeshi 

teachers regarding the implementation of OBE curriculum at the tertiary level. Qualitative research is 

particularly suited for in-depth analysis, allowing researchers to delve deeply into phenomena such as 

educational practices. Qualitative studies are beneficial for exploring complex subjects like 

educational reforms because they enable researchers to delve deeply into the subject matter. By 

examining social behaviors, beliefs, attitudes, and perceptions, qualitative research provides valuable 

insights into the experiences of individuals and groups (McMillan & Schumacher, 2001). In this study, 

the researchers aim to understand the attitudes and perspectives of Bangladeshi university instructors 

regarding Outcome-Based Education (OBE) and its implementation in classrooms. Classroom 

observations provide firsthand insights into instructional practices and evaluation methods employed 

by teachers. Through analysis of these events, researchers gain a deeper understanding of the 

significance attributed to them by individuals (McMillan & Schumacher, 2001). Following data 

collection, the analysis is conducted by considering participants' perceptions and beliefs regarding 

OBE. This approach allows for a thorough examination of the subject matter, contributing valuable 

insights to the field of education.  
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 3.2 Participants and their selection criteria 

Data were gathered from four lecturers at a private university in Bangladesh, selected through 

purposeful sampling. Among the participants, two were male and two were female, all of whom had 

prior acquaintance with the researchers. The selection criteria aimed to include individuals who had 

attended workshops on Outcome-Based Education (OBE), possessing the requisite knowledge and 

skills for its implementation in their classrooms. Morrison (2000) emphasized the importance of 

consciously selecting participants closest in proximity to serve as responders in a study. Convenience 

sampling, a form of purposive sampling, was employed, considering factors such as time, accessibility, 

and participant availability (Merriam & Tisdell, 2015). This sampling method was chosen for its ability 

to establish rapport between the researcher and participants, crucial for qualitative studies. The 

deliberate sample technique facilitated a thorough investigation, as participants were considered 

knowledgeable and insightful regarding OBE implementation. To protect participants' privacy, 

pseudonyms (T1, T2, T3, and T4) were assigned to them. The following table provides a succinct 

overview of the participants' demographic data. 

Table 1 

The Demographic Information of Four Respondents 

Name 

(pseudonym)  

Gender  Highest Degree  Designation Years of Teaching 

Experience  

T1 Male PhD Associate 

Professor 

15 

T2 Male MA Assistant 

Professor 

10 

T3 Female MA Sr. Lecturer 5 

T4 Female MA Lecturer 2 

 

3.3 Data Collection Method 

In this qualitative study, data collection involved employing both in-depth interviews and classroom 

observations. The interview questions were formulated based on prior research conducted by Spady 

(1994), Acharya (2003), Spady (1993), and Akramy (2021). Semi-structured interviews were chosen to 

provide flexibility in exploring themes while maintaining a structured approach to inquiry (Kvale & 

Brinkmann, 2009). This design allows for follow-up questions and probes, enabling a deeper 

understanding of participants' perspectives on Outcome-Based Education (OBE) implementation. 

Conducted in May 2023, the interviews were held in person and audio-recorded for accuracy. Each 

interview was transcribed meticulously to ensure precision and comprehensiveness. Transcribed data 

were subsequently reviewed by participants to enhance the study's validity and reliability 

(Denscombe, 2010). Additionally, classroom observations were conducted to assess the alignment 

between Bangladeshi university instructors' ideas and practices and the impact of OBE on classroom 

evaluation methods. 

Observations provided a genuine and adaptable environment to evaluate how participants 

implemented OBE principles in teaching and evaluation. Tuckman (1994) emphasizes the importance 

of discreetly observing participants in their natural setting, particularly in a single classroom, to gain 

insights into their instructional practices. The researcher employed this methodology until it either 
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 confirmed or challenged initial interpretations of participants' perspectives. By integrating semi-

structured interviews with observations, the researcher gained insight into the significance individuals 

attribute to their actions in educational settings. This approach allowed for a comprehensive 

examination of participants' alignment with OBE principles (Tuckman, 1994). During interviews, 

additional questions were posed to stimulate deeper reflection and encourage participants to 

articulate their thoughts on OBE. Field notes were recorded during observations to document 

significant findings, behaviors, and interactions. The data collection period spanned six weeks, 

encompassing both interview sessions and classroom observations. This comprehensive approach 

ensured a thorough exploration of participants' perspectives on OBE implementation at the tertiary 

level. 

 

3.4 Data Analysis 

In qualitative research, the data analysis process is integral for extracting meaningful insights from 

gathered data. In this study, the researchers adhered to Marshall and Rossman's (2014) 

comprehensive seven-stage process for qualitative data analysis. These stages encompass compiling, 

immersing, producing themes and categories, coding, interpreting, considering alternative 

understandings, and composing results. Employing this systematic methodology ensured a thorough 

and methodical examination of data collected from interviews and classroom observations. Initially, 

all sources of data, including interview transcripts and observation notes, were gathered and 

organized systematically. Data were collected through semi-structured interviews and observations. 

Following interviews, data were compiled and subjected to coding and theme analysis. Subsequently, 

two participants from the interview pool were observed in their respective classrooms to assess 

alignment between their perspectives on Outcome-Based Education (OBE) and instructional practices. 

OBE emphasizes students' learning objectives and the expectation that they achieve predetermined 

outcomes by session's end. The observation aimed to ensure consistency with interview data 

collection methods and to assess instructors' implementation of OBE concepts and practices. Four 

tertiary-level teachers from Bangladesh, representing diverse disciplines, participated in this 

qualitative study at a private institution. Their teaching experiences ranged from 2 to 15 years, with 

most holding Master's degrees in relevant subjects. They taught students spanning first-year to final-

year, with class sizes exceeding 60 pupils. Two out of the four instructors interviewed were observed 

during their classes. Observation duration spanned six days, with each instructor observed for three 

days. Researchers monitored instructors to ascertain whether they implemented OBE concepts and 

practices or merely possessed theoretical understanding. Observation sessions lasted a full session 

(60 minutes) per day, allowing researchers to observe instructors' interactions with students closely. 

3.5 Ethical Considerations 

Stringent ethical considerations were meticulously adhered to throughout every phase of the data 

collection process. The researcher meticulously curated a series of inquiries for the semi-structured 

interview, ensuring relevance and appropriateness for participants. Additionally, participants were 

administered a consent form, allowing them to explicitly indicate their willingness to participate in the 

study. All four participants willingly and explicitly expressed their opinions and attitudes regarding 

Outcome Based Education (OBE). Prior to the interview, mutually agreeable days and times were 

designated for scheduling discussions between researchers and participants. On the interview day, 

participants were provided with a detailed explanation of the research study and its objectives to 
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 ensure informed consent. Interviews were conducted in Bangla, the predominant language in 

Bangladesh, considering English as a foreign language not widely understood by the majority of the 

population (Milon & Ali, 2023; Milon et al., 2023). Participants were explicitly informed of their 

autonomy to withdraw from the study at any point without providing a reason. The researchers 

remained available to offer clarification and assistance in response to any inquiries or concerns voiced 

by participants, prioritizing the ethical integrity of the research process. 

4. Findings  

The purpose of this study was to explore the attitudes of Bangladeshi University instructors towards 

the implementation of Outcome-Based Education (OBE) within the educational context of Bangladesh. 

Subsequent to conducting semi-structured interviews, the researcher systematically organized the 

collected data, applied coding techniques, and proceeded with a thematic analysis. Through this 

analysis, four prominent themes emerged: (i) perspectives on the fundamental nature of OBE, (ii) 

varied interpretations of OBE, (iii) the formulation of learning outcomes utilizing Bloom's Taxonomy, 

and (iv) the shift from teacher-centered instruction to a student-centered learning approach. The 

forthcoming section of the study involves a detailed examination of these research findings. 

4.1 Findings from Interviews  

4.1.1 Beliefs on the fundamental nature of Outcome-Based Education (OBE) 

In relation to the first theme, "Beliefs on the fundamental nature of Outcome-Based Education (OBE)," 

three participants articulated that OBE serves as a beneficial approach, offering enhanced learning 

opportunities. The overarching aim of OBE, as perceived by these participants, is to empower learners 

to achieve significant milestones, while diminishing the reliance on instructors in the teaching-learning 

process. OBE consistently underscores the importance of students setting high expectations for 

themselves, with active engagement in various classroom activities being identified as the primary 

means to attain these goals and enhance learning and comprehension. The sentiments of participants 

are encapsulated in the following two verbatim quotes: 

To effectively implement Outcome-Based Education (OBE), instructors must prioritize the 

learning outcomes of their students. OBE is a pedagogical approach designed to furnish each 

learner with clearly defined educational goals or objectives. 

 (T1, 2023, Interview) 

The aim of OBE is to foster a robust intrinsic motivation for learning among students and 

promote their active involvement in classroom activities orchestrated by educators. The OBE 

framework advocates for active engagement from both teachers and students in the teaching-

learning process. In essence, leveraging the internet enables us to acquire knowledge and 

expertise by facilitating exploration and gathering of new information on particular subjects. 

Overall, this approach to teaching and learning proves highly effective and advantageous for 

both students and educators in attaining desired objectives.  

             (T2, 2023, Interview) 

4.1.2 Varying interpretations of OBE 

In relation to issue (ii), "Varying interpretations of OBE," the majority of respondents highlighted 

Outcome-Based Education (OBE) as the primary method to transition passive learners into active 
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 participants in the learning process. They emphasized that OBE facilitates active engagement among 

students, enabling them to take ownership of their learning. Moreover, respondents noted that OBE 

encourages instructors to consider the individual needs of their students and provide them with 

diverse and authentic learning resources beyond traditional textbooks. Several excerpts from 

interviews with participants elucidate these perspectives: 

OBE strongly advocates for the integration of formative assessment into teaching practices to 

ensure meaningful and productive academic outcomes. Additionally, OBE suggests the 

application of its principles in the classroom until the needs and expectations of students are 

adequately addressed. 

 (T4, 2023, Interview) 

Through Outcome-Based Education (OBE), students participate in a wide range of activities 

that promote active and collaborative engagement, allowing for reflection on their learning. 

(T2, 2023, Interview) 

The OBE program cultivates a supportive learning environment that values and respects the 

perspectives of all students. Furthermore, it encourages instructors to prioritize student 

outcomes over traditional lecture-based delivery methods. OBE places significant emphasis 

on high-level learner participation, with a focus on achieving desired outcomes. 

(T1, 2023, Interview) 

However, several educators expressed unfavorable perspectives on Outcome-Based Education (OBE), 

juxtaposed with positive ones. They underscored that OBE may not be suitable for certain subjects, 

such as Mathematics, English, and Political Sciences. According to their views, implementing OBE 

concepts and principles in classrooms proves time-consuming due to inadequate provision of 

necessary resources such as chairs, tables for project activities, electronic devices, and stationery to 

facilitate progress in their activities. Below are excerpts from interviews with two participants: 

While OBE presents an effective pedagogical approach that prioritizes student-centered 

learning, it demands a significant investment of time to fully comprehend its significance and 

integrate it into classroom practice. Many educators lack familiarity with the principles and 

characteristics of OBE. It is essential that comprehensive training is provided prior to the 

implementation of Outcome-Based Education (OBE) in classrooms, ensuring that the specific 

needs of each class are addressed. 

(T3, 2023, Interview) 

The majority of our classes are at maximum capacity with student enrolment exceeding sixty 

pupils per session. Consequently, rearranging chairs or altering seating arrangements proves 

impractical. The implementation of OBE may pose challenges for instructors. Moreover, 

students may not be adequately prepared to embrace OBE in their classrooms. 

(T2, 2023, Interview) 

4.1.3 Setting learning outcomes using Bloom's Taxonomy 
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 The third theme revolves around the consideration of Bloom's Taxonomy in setting learning outcomes 

within the framework of Outcome-Based Education (OBE). Participants highlighted that in OBE, 

instructors are tasked with creating objectives aligned with students' needs, prioritizing their 

acquisition and comprehension of knowledge and skills over teachers' expectations and preferences. 

Moreover, the establishment of explicit objectives for classroom activities offers guidance for both 

educators and students, ensuring adherence to the learning and teaching processes. The following 

excerpts from interviews with three participants further elucidate these perspectives: 

Before participating in the OBE program, I formulated learning objectives for my students in 

a manner that lacked measurability and effectiveness. It was uncertain whether the desired 

outcomes were achieved by the end of the session. Currently, I am witnessing numerous 

positive changes not only in my teaching methods but also in the clearly defined learning 

outcomes for students.  

(T1, 2023, Interview) 

Previously, both I and the majority of teachers prioritized student input. However, following 

OBE training, we have seen significant improvements in our daily courses. Our teaching 

approach now emphasizes not only student input but also the development and preparation 

of teaching materials and activities addressing cognitive, affective, and psychomotor domains. 

This ensures the sessions are beneficial for learners. By carefully planning our activities and 

considering these three critical factors, we ensure our activities are both interactive and 

practical, effectively engaging students.  

(T2, 2023, Interview) 

The OBE approach has proven highly beneficial, particularly in the field of engineering. When 

establishing learning objectives, our focus lies on students' requirements. Subsequently, we 

refine these objectives using Bloom's Taxonomy to ensure they are effectively measurable. In 

setting objectives, we utilize verbs aligned with the "SMART" framework to facilitate their 

attainment by the end of the session. 

(T4, 2023, Interview) 

4.1.4 The transition from teacher-centered instruction to a student-centered learning approach  

All participants within the theme of transitioning from teacher-centered instruction to a student-

centered learning approach articulated a steadfast commitment to earnestly implementing Outcome-

Based Education (OBE) in their classrooms. They underscored that post OBE training, teaching is 

perceived as a duty, necessitating attentiveness to students' challenges. Utilizing the principles of OBE, 

instructors prioritize student-centered learning methodologies, craft curricula and materials tailored 

to learners' needs, and integrate communicative and supportive activities. Through these measures, 

learners are afforded opportunities for substantial achievements after each session. Here are direct 

quotations from two interviewees: 

Prior to undergoing OBE training, I juggled multiple responsibilities including delivering 

lectures, designing instructional materials, arranging classroom seating, among various 

others. Through deeper immersion in OBE principles, I've embraced a shift from a teacher-

centered to a student-centered learning approach. This transition has spurred heightened 
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 student motivation and active engagement in classroom activities. I've come to realize the 

necessity of granting students greater autonomy to foster agency in their learning journey and 

encourage active participation in the educational process. 

(T2, 2023, Interview) 

The transition from conventional teaching methods to OBE implementation in our classrooms 

poses challenges and demands significant time investment. Despite inadequate facilities, we 

remain committed to integrating OBE concepts into our teaching practices. Both educators 

and students exhibit limited enthusiasm and proficiency in traditional teaching methods. OBE 

streamlines the efforts of teachers and students alike in facilitating the learning and teaching 

processes, ensuring smooth and effective classroom progress. 

(T3, 2023, Interview) 

4.2 Findings from Classroom Observations  

The classroom observations revealed a discernible gap between teachers and students concerning the 

implementation of Outcome-Based Education (OBE) in the teaching and learning process. It was 

observed that teachers in both English and Engineering classrooms predominantly employed teacher-

centered teaching methods, delivering the curriculum with a high degree of authority (Hasan et al., 

2019). However, limited facilitation of learning was evident, with notable exceptions in one 

Engineering class. In both instances, teachers appeared ill-prepared, resulting in minimal student 

engagement and learning outcomes. Despite attempts to integrate OBE principles, there was a 

reluctance to utilize teaching materials effectively, and a lack of adherence to structured activity 

stages for student engagement. One positive observation was the teachers' proactive formation of 

small groups of students, demonstrating a student-centered approach in selecting group members. 

The widely adopted jigsaw approach facilitated this grouping process. Moreover, teachers exhibited a 

friendly demeanor while interacting with students, promptly addressing any queries raised in the 

classrooms. 

Students in both classes were engaged in productive activities during the session, displaying aptitude 

in responding to teacher inquiries and completing exercises. However, some students harbored 

apprehension towards teachers, possibly due to perceived authoritarian behavior. Notably, while 

teachers demonstrated engagement and preparation, some students were overlooked, leading to 

unequal participation opportunities. Overall, it was observed that teachers endeavored to apply OBE 

principles, particularly in designing learning outcomes aligned with Bloom's Taxonomy. Classroom 

activities encompassed cognitive, affective, and psychomotor domains, promoting intentional student 

engagement. Students displayed enthusiasm for active participation, indicating a dynamic and 

participatory learning environment. 

5. Discussion 

This section comprehensively explores the findings of a study regarding the attitudes of Bangladeshi 

University instructors toward the integration of Outcome-Based Education (OBE) within the country's 

educational framework. Drawing on relevant literature, it seeks to provide context and substantiate 

the analysis. Outcome-Based Education (OBE) stands as a potent educational approach aimed at 

nurturing highly skilled individuals. The first theme, "Beliefs on the fundamental nature of Outcome-
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 Based Education (OBE)," underscores the student-centered focus of OBE, which addresses learners' 

needs while fostering autonomy and critical thinking skills. Existing critiques of traditional 

management education highlight its inadequacy in producing graduates capable of meeting global 

demands (Thomas & Cornuel, 2012). Consequently, there is a pressing need to enhance the skills of 

the younger generation to harness demographic advantages and maximize Bangladesh's economic 

growth potential (Chowdhury & Das, 2022). 

In discussing the second theme, "Varying interpretations on OBE," it becomes apparent that OBE plays 

a pivotal role in transforming passive learners into active participants in their education. The 

incorporation of learning outcomes is fundamental to this process, as emphasized by prior studies 

(Bloom, 1973; Glaser, 1963). The adoption of an outcome-based education curriculum at the tertiary 

level has gained momentum globally, aligning with findings by Chowdhury & Das (2022). The evolving 

landscape of the Fourth Industrial Revolution, technological advancements, globalization, and 

demographic shifts necessitate changes in the education system to meet evolving business needs 

(Khan et al., 2023; Zhao and Ferran, 2016; Gazi, 2020; BNQF, 2021). However, some instructors express 

reservations about OBE's applicability in certain disciplines like Political Science and English due to 

implementation challenges, echoing previous research (Robenson, 2006; Lee, 2003; Maleki, 2021). 

The third theme, "Setting learning outcomes considering Bloom's Taxonomy," reveals the importance 

of aligning course outlines with learners' needs, facilitated by OBE training. This underscores the 

significance of establishing clear learning objectives, as highlighted by Rajaee et al. (2013). Finally, the 

fourth theme, "Shifting teacher-centered learning to a student-centered learning approach," 

illustrates the transformative impact of OBE training on instructors' attitudes. Teachers now view 

teaching as an obligation, driven by a commitment to address students' needs, consistent with findings 

by Spady & Tang (2015). While the study offers valuable insights into Bangladeshi University 

instructors' attitudes toward OBE, it is essential to contextualize these findings within the broader 

literature on the challenges of OBE implementation. Through a comprehensive analysis of current 

research, educators and policymakers can collaborate to establish supportive learning environments 

that empower both instructors and students. 

6. Concluding Remarks with Policy Implications 

This study employed qualitative methods to investigate the attitudes of university instructors in 

Bangladesh regarding the implementation of Outcome-Based Education (OBE) across various 

faculties. The research delves into the impact of OBE on instructors' teaching approaches and explores 

the application of OBE principles and premises through observation. Additionally, it discusses the 

instructors' views and proposals for implementing OBE in Bangladeshi institutions and examines how 

it affects the teaching and learning processes of teachers and students. Based on the findings, it is now 

the responsibility of the government and universities to establish appropriate guidelines, policies, and 

instructions to ensure the progress of the current development program. Jansen (1998) proposed 

allocating an adequate amount of time for faculty members to effectively handle classroom activities 

in line with the OBE paradigm. Conducting training programs is essential to maintain awareness of 

both the theoretical framework and practical application of OBE, as without such programs, the 

effectiveness of OBE may diminish over time (Mogashoa, 2013; Rao, 2020). 

 
In order to effectively apply the OBE curriculum, it is crucial for teachers to have a comprehensive 

understanding of the fundamental philosophy behind the OBE model. This understanding enables 



                               
 

 https://doi.org/10.53272/icrrd.v5i2.2                                                                                                                  www.icrrd.com 

 

130  

 
ICRRD Journal 

 

article 

 them to align desired outcomes, teaching methods, and assessment procedures, thereby ensuring the 

successful execution of the OBE curriculum. Universities should evaluate the ideal classroom capacity 

to facilitate the most effective execution of the OBE curriculum (Ortega and Cruz, 2016; Jansen, 1998; 

Eng et al., 2012). In the current highly competitive period, it is imperative for all graduates to possess 

fundamental technological, communication, linguistic, lifelong learning, and teamwork proficiencies. 

Therefore, according to Katawazai (2021), implementing the outcome-based education system at the 

secondary level of education is advisable to provide students with effective preparation before they 

enter tertiary education. The education ministry of Bangladesh and the UGC should establish equitable 

guidelines for teaching obligations, responsibilities, teacher-student ratios, credit hours, notional 

credit hours, engagement in research, collaboration with industry, technological integration, teacher 

incentives, and other factors supporting outcome-based education. These guidelines should be 

enforced by universities. 

 
The industry should express its need for specific skills to the university through industry-university 

collaboration programs for human capital development and recruitment of skilled workers. University 

authorities should fully commit to adopting the OBE curriculum to realize their vision and mission, 

prioritizing ethical, social, and economic considerations. The Institutional Quality Assurance Cell 

(IQAC) and faculties should be granted adequate authority and independence to oversee the 

implementation of Outcome-Based Education (OBE) and identify and address any areas of concern 

promptly. Establishing a specialized team comprising experts from various fields to create, execute, 

and assess OBE curricula in universities is advisable. Frontline personnel should be provided with an 

incentive package to foster heightened motivation and unwavering dedication (Alam & Mitu, 2018; 

Mitu, 2019). Universities should aim to improve the level of commitment and dedication among top 

managers, teaching staff, support service staff, and students to successfully implement the OBE 

curriculum and create high-quality teaching and learning environments in Bangladesh's universities 

(Khan et al., 2023; Mitu, 2020). 

 

Finally, for effective application of OBE, instructors should undergo annual or biannual evaluations 

conducted by the Ministry of Education (MoE), UGC, and BAC. These evaluations aim to identify any 

deficiencies in teaching and address them through capacity building workshops and training sessions. 

However, it is essential to acknowledge the constraints of this research. One limitation is the relatively 

small sample size, which may impact the generalizability of the findings to a broader population. The 

study utilized qualitative methods and involved a limited number of participants, comprising four 

university teachers for semi-structured interviews and two instructors for observation. Furthermore, 

this research focused solely on the perspectives of instructors regarding the introduction of Outcome-

Based Education (OBE) at a single university. It did not encompass the attitudes and perspectives of 

teachers from other universities across Bangladesh. Thus, the scope of the investigation was narrow, 

potentially limiting the applicability of the findings to a wider context. To address these limitations, 

future research endeavors will aim to broaden the scope and incorporate a larger number of 

participants using diverse research instruments across various contexts. Subsequent studies will 

explore the opinions of teachers from both public and private universities, as well as schools, regarding 

their prior awareness of the Outcome-Based Education approach and the impact of their current 

teaching methods on their courses. Through these endeavors, a more comprehensive understanding 

of the subject can be achieved. 

 



                               
 

 https://doi.org/10.53272/icrrd.v5i2.2                                                                                                                  www.icrrd.com 

 

131  

 
ICRRD Journal 

 

article 

 Acknowledgement: The authors would like to extend their heartfelt gratitude to the editor and the 

anonymous reviewers for their invaluable feedback, which greatly contributed to improving the 

quality of this paper. 

Funding: The study was conducted without financial support from any funding source. 

Authors’ Contributions: All authors have made significant and equal contributions to the 

conceptualization, drafting, preparation of interview questions, editing, and proofreading of the 

manuscript. All authors have read and approved the final manuscript. 

Conflicts of Interest: The authors declare no conflicts of interest associated with this study. 

Declarations: The manuscript has not been submitted for consideration to any other journal or 

conference. 

Data Availability: The corresponding author retains all data utilized in this study and is available to 

share upon reasonable request. 

 

References 

Acharya, C. (2003). Outcome-based Education (OBE): A New Paradigm for Learning. Triannual 

Newsletter produced by the Centre for Development of Teaching and Learning, 7(3), 7-9. 

Akramy, S. A. (2021). Implementation of Outcome-Based Education (OBE) in Afghan Universities: 

Lecturer’s Voices. International Journal of Quality in Education, 5(2), 27-47. 

Alam, M. R., Ansarey, D., Halim, H. A., Rana, M. M., Milon, M. R. K., & Mitu, R. K. (2022a). Exploring 

Bangladeshi university students’ willingness to communicate (WTC) in English classes through 

a qualitative study. Asian-Pacific Journal of Second and Foreign Language Education, 7(2), 1- 

17. 

Alam, M. R., Islam, M. S., Ansarey, D., Rana, M. M., Milon, M. R. K., Halim, H. A., Jahan, S.,   & Rashid, 

A. (2024). Unveiling the Professional Identity Construction of In-service University English 

Language Teachers: Evidence from Bangladesh. Ampersand, 

https://doi.org/10.1016/j.amper.2024.100178  

Alam, M. R., Jahan, S., Milon, M. R. K., Ansarey, D., & Faruque, A. S. U. (2021). Accelerating Learners’ 

Self-confidence Level in Second Language Acquisition: A Qualitative Study. ICRRD Quality 

Index Research Journal, 2(3), 141-153. 

Alam, M. R., Milon, M. R. K., & Sharmin, M. (2018). Hindrances to Use and Prepare the Lesson Plan of 

Secondary School Teachers in Bangladesh and Some Recommendations. Australasian Journal 

of Business, Social Science and Information Technology, 4(4), 189-197. 

Alam, M. R., Milon, M. R. K., Rahman, M. K., Hassan, A. (2022b). Technology Application in Tourism 

Event, Education and Training for Making a Nation’s Image. In: Hassan, A. (Eds.), Technology 

Application in Tourism Fairs, Festivals and Events in Asia (pp. 149-163). Singapore: Springer. 

Alam, M., & Mitu, R. K. (2018). Representation of conflicts regarding choices in human life in ‘The Road 

Not Taken’ by Robert Frost. IJIRMPS, 6(6), 11-14. 

Alimyar, Z. (2020). Outcome-based education training workshops: A study to explore their 

effectiveness on Afghan EFL instructors’ teaching methods. International Journal of Education 

and Culture, 9(2), pp. 18-30. 

https://doi.org/10.1016/j.amper.2024.100178


                               
 

 https://doi.org/10.53272/icrrd.v5i2.2                                                                                                                  www.icrrd.com 

 

132  

 
ICRRD Journal 

 

article 

 An, I., L. (2014). Impact of Outcome-Based Education instruction to Accountancy Students in an Asian 

University.  Asia Pacific Journal of Education, Arts and Sciences, 1(5), 48-52. 

BAC. (2017). Bangladesh Accreditation Council Act 2017. Accessed on 10 May 2023 from:  

http://bdlaws.minlaw.gov.bd/act-details-1209.html?lang=en 

BAC. (2019). Bangladesh Accreditation Council (BAC) Standards for Accreditation of Academic 

Program. Accessed on 10 May 2023from: 

https://bac.portal.gov.bd/sites/default/files/files/bac.portal.gov.bd/page/abe6c2c4_ad12_4

f35_8259_c5c4e3488ace/2023-02-12-05-40-bd5e980e6cc370edc3f8830dcdabe780.pdf 

Banna, H., Mia, M. A., Griffiths, M. D., Alam, M. R., & Ferdous, J. (2023). Psychological and Mental 

Health Issues Due to COVID-19 Among Bangladeshi Tertiary Educational Institution 

Students. International Journal of Mental Health and Addiction, 21(2), 836-840.  

Berlach, R. G., & McNaught, K. (2007). Outcomes based education? Rethinking the provision of 

compulsory education in Western Australia. Issues in Educational Research, 17(1), 1-14. 

Biggs, J. (1996). Enhancing teaching through constructive alignment. High Educ, 32(3), 347–364.  

Bloom, B. S. (1977). Taxonomy of Educational Objectives: The Classification of Educational Goals. 

Handbook I: Cognitive Domain. New York: Longman. 

Bloom, B., S. (1973). Every Kid Can: Learning for Mastery. Washington DC: College/ University Press. 

BNQF. (2021). Bangladesh National Qualification Framework Part-B for Higher Education. Accessed on 

10 May 2023 from: https://file-rangpur.portal.gov.bd/uploads/77da40db-f61d-46c0-be48-

42a3b2ea6134//65e/74b/c89/65e74bc898039700956840.pdf  

Chowdhury, R., & Das, C. (2022). Disruptive Factors in Implementing Outcome-Based Education 

Curriculum at Tertiary Business Education: A Focus on Institutional Readiness. Canadian 

Journal of Business and Information Studies, 4(4), 72-85. 

Cuseo, J. (2015). The Case and Context for Learner Centered Pedagogy. Blue Grass Community and 

Technical College. 

Davis, M. H. (2003). Outcome-based education. J. Vet. Med. Educ, 30(3), 258–263. 

de Jager, H. & Nieuwenhuis, F. (2005). Linkages between total quality management and the outcome-

based approach in an education environment. Quality in Higher Education, 11(3), 251-260. 

Denscombe, M. (2010). The good research guide: for small-research guide. Berkshire: Open University 

Press. 

Eng, T. W., Akir, O., & Malie, S. (2012). Implementation of outcome-based education incorporating 

technology innovation. Procedia - Social and Behavioral Sciences, 62, 649 – 655 

Gazi, MAI. (2020). E-marketing practice in Bangladesh: an empirical study on trend of use and 

expansion in business. Can. J. Bus. Inf. Stud., 2(1), 12-23. 

Gieseen-Hood, C. (1999). Teachers’ Attitudes towards the Implementation of Outcomes Based 

Education (OBE) in South Africa (Unpublished Thesis for the Degree of Master of Education). 

University of the Witwatersrand, Johannesburg. 

Glaser, R. (1963). Instructional technology and the measurement of learning outcomes. American 

Psychologist, 18, 519-521. 

Griffiths, J., Vidovich, L. & Chapman, A. (2005). Assessment issues in an outcomes-based curriculum 

framework: Comparative cases studies in government and non-government schools. Paper 

presented at 33rd Conference of the Comparative and International Education Society, Coffs 

Harbour, New South Wales. 

Gurukkal, R. (2020). Outcome-based education: an open framework. Higher Education for the Future, 

7(1), 1–4.  



                               
 

 https://doi.org/10.53272/icrrd.v5i2.2                                                                                                                  www.icrrd.com 

 

133  

 
ICRRD Journal 

 

article 

 Harden, R. M. (2002). Developments in out- come-based education. Medical Teacher, 24(2), 117–120.  

Harden, R. M. (2009). AMEE Guide No. 14: Outcome-based education: Part 1-An introduction to 

outcome-based education. Medical Teacher, 21, 7–14. 

Harden, R. M., Grant, J., & Hart, I. R. (1999). BEME Guide No. 1: Best Evidence Medical Edu- cation. 

Med Teach, 21(6), 553-562. 

Hasan, M. R., Ab Rashid, R., Hasan, M., Nuby, M., & Alam, M. R. (2019). Learning English Informally 

Through Educational Facebook Pages. International Journal of Innovation, Creativity and 

Change, 7(7), 277-290. 

Hassan, M. M. S. (2012). Challenges of implementing outcome-based engineering education in 

universities in Bangladesh. 7th International Conference on Electrical and Computer 

Engineering, Dhaka, Bangladesh. 

Jansen, J. D. (1998). Curriculum Reform in South Africa: a critical analysis of out-comes based 

education. Cambridge Journal of, Education, 28(3), 321–331.  

Katawazai, R. (2021). Implementing outcome- based education and student-cantered learning in 

Afghan public universities: the current practices and challenges. Heliyon, 7(5), 1-16. 

Khan, M. S. H., Salele, N., Hasan, M., & Abdou, B. O. (2023). Factors affecting student readiness 

towards OBE implementation in engineering education: Evidence from a developing country. 

Heliyon, 9(10), 1-16. 

Kvale, S., & Brinkmann, S. (2009). Interviews: Learning the craft of qualitative research interviewing. 

Sage Publications. 

Lee, H. (2003). Outcomes-based education and the cult of educational efficiency: Using curriculum 

and assessment reforms to drive educational policy and practice. Education Research and 

Perspectives, 30(2), 60–107. 

Lewy, A. (1977). Handbook of Curriculum Evaluation. UNESCO: Longman 

Longmore, A. L., Grant, G., and Golnaraghi, G. (2018). Closing the 21st century knowledge gap: 

Reconceptualizing teaching and learning to transform business education. Journal of Trans- 

formative Education, 16(3), 197–219.  

Malan, S. P. T. (2000). The 'new paradigm' of outcomes-based education in perspective. Journal of 

Family Ecology & Consumer Sciences, 28(1), 22-28. 

Maleki, M. N. (2021). Towards Outcome-Based Education: Challenges in the Context of Afghanistan. 

IJELS, 1(1), 39-51. 

Marshall, C., & Rossman, G. B. (2014). Designing qualitative research. Sage Publications. 

McMillan, J. H., & Schumacher, S. (2001). Research in Education. (Fifth Edition). Cape Town: Maskew 

Miller Longman. 

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A guide to design and implementation. John 

Wiley & Sons. 

Midraj, S. (2018). Outcome-based education (OBE). In: The TESOL Encyclopedia of English Language 

Teaching, 1–7. 

Milon, M. R. K. (2016). Challenges of Teaching English at the Rural Primary Schools in Bangladesh: 

Some Recommendations. ELK Asia Pacific Journal of Social Science, 2(3), 1-17. 

Milon, M. R. K. (2020). A close investigation of the interaction between the individual and the society 

in ‘The American Scholar’. Port City International University Journal, 7(1+2), 71-79. 

Milon, M. R. K., & Ali, T. M. (2023). From Language Movement to Language Policy: A Critical 

Examination of English in Bangladeshi Tertiary Education. ICRRD Journal, 4(4), 101-115. 



                               
 

 https://doi.org/10.53272/icrrd.v5i2.2                                                                                                                  www.icrrd.com 

 

134  

 
ICRRD Journal 

 

article 

 Milon, M. R. K., Alam, M. R., & Hossain, M. R. (2018a). A Comparative Study on the Methods and 

Practices of English Language Teaching in Bangla and English Medium Schools in Bangladesh. 

Australasian Journal of Business, Social Science and Information Technology, 4(3), 118-126. 

Milon, M. R. K., Hossain, M. R., & Alam, M. R. (2018b). Factors Influencing on Dropouts at 

Undergraduate Level in Private Universities of Bangladesh: A Case Study. Australasian Journal 

of Business, Social Science and Information Technology, 4(4), 177-188. 

Milon, M. R. K., Hossain, M. R., & Begum, R. (2017). Women’s revolution against the male dominated 

society in R. K. Narayan’s novels. ELK Asia Pacific Journal of Social Science, 3(2), 1-14. 

Milon, M. R. K., Ishtiaq, M., Ali. T. M., & Imam, M. S. (2023). Unlocking Fluency: Task Based Language 

Teaching (TBLT) in Tertiary Speaking Classes - Insights from Bangladeshi Teachers and 

Students. ICRRD Journal, 4(4), 218-230. 

Mitra, S., & Gupta, S. (2020). Mobile learning under personal cloud with a virtualization framework for 

outcome-based education. Educ Inf Technol, 25, 2129–2156. 

Mitu, R. K. (2019). Motivation Triggers the Attainment of Second Language Acquisition: A Theoretical 

and Conceptual Analysis. American Based Research Journal, 8(10), 22-30. 

Mitu, R. K. (2020). Using social media to promote EFL learners’ speaking skill: Perceptions from both 

teachers and learners. International Journal of Advanced Research in Education and 

Society, 2(1), 74-84. 

Mogashoa, T. I. (2013). The experiences of adult learning centre educators in implementing out- 

comes-based assessment. Mediterranean Journal of Social Sciences, 4(14), 455–462. 

Morrison, K. R. B. (2000). Planning and Accomplishing School-Centered Evaluation. Dereham, UK: Peter 

Francis. 

Ortega, R. A. A., & Cruz, R., (2016). Educators’ attitude towards outcomes-based educational approach 

in English second language learning. Am. J. Educ. Res, 4(8), 597–601. 

Rajaee, N., Junaidi, E., Taib, S. N. L., Salleh, S. F., & Munot, M. A. (2013). Issues and challenges in 

implementing outcome-based education in engineering education. International Journal for 

Innovation Education and Research. 1(4), 1-4. 

Rana, M. M., Jahan, S., Sharmin, M., Rashid, A., & Hossen, M. S. (2024). Poetic Alleviation from Turmoil: 

A Critical Analysis of Wallace Stevens’ Selected Poems. World Journal of English 

Language, 14(4), 372-381. 

Rao, N. J. (2020). Outcome-based education: an outline. Higher Edu for the Future, 7(1), 5–21.  

Rao, P. O. R. S. (2015). Outcomes based engineering education - need of the hour. J. Eng. 1–13. 

Robenson, S. K. (2006). Do schools kill creativity. TED ideas worth spreading. Retrieved from: 

https://www.ted.com/talks/sir_ken_robinson_do_schools_kill_creativity?language=en 

Sawant, P. (2016). Implementation of Outcome Based Education: A Beginning. Journal of Engineering 

Education Transformations, 29, 1-7. 

Senaratne, S., Gunarathne, A. D. N. (2019). Outcome-Based Education (OBE) in Accounting in Sri Lanka: 

Insights for Teacher Education. In: Setty, R., Iyengar, R., Witenstein, M.A., Byker, E.J., Kidwai, 

H. (eds.), Teaching and Teacher Education. South Asian Education Policy, Research, and 

Practice (pp. 23-47). Palgrave Macmillan, Cham. 

Spady, W. (1993). Outcome based education, ACSA Report No. 5. Belconnen, ACT: Australian 

Curriculum Studies Association, PO Box 884, Belconnen, ACT 2616, Australia. 

Spady, W. (1994). Outcome-based education: critical issues and answer, 2nd ed., Alington, VA: 

American Association of School Administration. 

https://www.ted.com/talks/sir_ken_robinson_do_schools_kill_creativity?language=en


                               
 

 https://doi.org/10.53272/icrrd.v5i2.2                                                                                                                  www.icrrd.com 

 

135  

 
ICRRD Journal 

 

article 

 Spady, W. and Tang, C. (2015). Constructive alignment: An outcomes-based approach to teaching 

anatomy. In Teaching Anatomy: A Practical Guide. 1st Ed. New York, NY: Springer. 

Spady, W. G. (1988). Organizing for results: the basis of authentic restructuring and reform. Educ. 

Leader, 46(2), 4–8.  

Tam, M. (2014). Outcomes-based approach to quality assessment and curriculum improvement in 

higher education. Quality Assurance in Education, 22(2), 158–168. 

Thomas, H., and Cornuel, E. (2012). Business schools in transition? Issues of impact, legitimacy, 

capabilities and re‐invention. Journal of Management Development, 31(4), 329-335.  

Toufique, K. A. (2014). Labour Market Transition of Young Women and Men in Bangladesh. Work 4 

Youth Publication Series, 13, Geneva: International Labour Organization (ILO). 

Towers, J. M. (1996). An Elementary School Principal’s Experience with Implementing an Outcome-

based Curriculum. Catalyst for Change, 25(2), 19- 23. 

Tuckers, E. (2004) Literature Review: Outcomes-Focused Education Universities. Learning Support 

Network, Curtin University of Technology, Bentley. 

Tuckman, B. W. (1994). Conducting Educational Research. (Fourth Edition). Harcourt brace College 

Publishers. 

Vambe, M. (2005). Opening and transforming South African education. Open Learning, 20(3), 285-293.  

Vandeyar, S. (2005). Conflicting demands: Assessment practices in three South African primary schools 

undergoing desegregation. Curriculum Inquiry, 35(4), 461-481. 

Watson, P., (2002). The Role and Integration of Learning Outcomes into the Educational Process. 

Active Lear in Higher Edu, 3(3), 205-219.  

Wheeler, D. K. (1969). Curriculum Process. British Journal of Educational Studies, 17(1), 91-91. 

Yasmin, A., Milon, M. R. K., & Imam, M. H. (2024). An Examination of Practices and Perspectives of 

Task-Based Language Teaching (TBLT) in Tertiary Literary Classes: Insights from Bangladesh. 

ICRRD Journal, 5(2), 101-116. 

Yusof, R., Othman, N., Norwani, N. M., Ahmed, N. L. B., & Jalil, N. B. A. (2017). Implementation of 

outcome- based education (OBE) in accounting program- me in higher education. Int. 

International Journal of Academic Research in Business and Social Sciences, 7(6), 1186–1200. 

Zhao, J. and Ferran, C. (2016). Business school accreditation in the changing global market- place: A 

comparative study of the agencies and their competitive strategies. Journal of International 

Education in Business, 9(1), 52-69.  

 

This is an Open Access article distributed under the terms of the Creative Commons Attribution 4.0 
International License (https://creativecommons.org/licenses/by/4.0/), which permits unrestricted 
use, distribution, and reproduction in any medium upon the work for non-commercial, provided the 
original work is properly cited.  

 


	Introduction
	This is an Open Access article distributed under the terms of the Creative Commons Attribution 4.0 International License (https://creativecommons.org/licenses/by/4.0/), which permits unrestricted use, distribution, and reproduction in any medium upon ...


